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As you have implemented the ò55ó coded Language 
Acquisition courses within your districts, many of you 
have contacted us requesting the development of 
additional ò55ó courses. We have proposed 8 
additional language acquisition courses to support 
ELLs with limited levels of proficiency and to 
develop basic academic content vocabulary for 
those students with interpreted or limited formal 
schooling. These proposed courses are currently 
under consideration in the Curriculum division. We 
will keep you apprised of any new course offerings.  

Many of you have begun to plan for next yearõs 
course offerings, so I want to update you regarding 
the new graduation rule for students enrolling in the 
9th grade for the first time in the 2008-09 school 
year.  Twenty-three units will be the minimum 
number required for graduation.  Students must 
earn 4 units of English Language Arts, as outlined in 
Rule 160-4-2-.48, including a full unit of American 
Literature/ Composition and a full unit of Ninth-
Grade Literature and Composition.  These two 
courses are required and other courses may not be 
substitute for them.  Districts will still have the 
flexibility to offer a sheltered section of either 
course when appropriate.  Please be reminded that 
a sheltered class is composed solely of ELLs and that 
students must meet the GPS as outlined for each 
course. 

Carol Johnson  
 

 
If you have any administrative needs, please feel free to contact me. Thanks to each of you who currently 
work with our ELLs each and every day.  

LaShaun Odom  

The Self-Assessment Report must still be on your 
mind as you have just submitted it to GaDOE. 
This is an important component of the 
Monitoring Process which ensures all LEAs 
comply with the NCLB Act of 2001, Part A.  
Systems that have compliance discrepancies will 
receive an on-site audit and monitoring visit 
from Title III. During On-Site Monitoring, the 
Title III Monitoring Team examines evidence 
sources, conducts interviews, and makes 
observation visits to determine compliance 
status of the Title III/ESOL Program 
administered by the LEA. To help the LEA staff 
prepare for the monitoring visit, the Title 
III/ESOL Department has scheduled an 
orientation meeting and training in the 
Assembly Room #2 of the Capitol Education 
Center, in Atlanta, on January 18, 2008 from 
10:00 to 2:00. 

Finally, I wish everybody in welcoming 2008; 
may it be a prosperous and joyous new year! 
Joining GaDOE Title III/ESOL Department this 
last summer is an opportune option. Indeed, I 
am excited about working with all of you to 
improve the education of Georgiaõs English 
Language Learners!  

Dr. Mae Lombos Wlazlinski 

 

 

 

 

The Program Managerôs Brief   Dr. Chris Scott 

In assessing the past year with GaDOE Title III/ESOL, I am pleased to write that it has been a very positive year with 

many new and important developments that will certainly benefit our English Language Learners (ELLs). In this second 

issue of The ESOL Exchange, I will briefly skim over some of our most important accomplishments and future challenges.  

We started by addressing the Title III funding formula issue with the intent of assisting LEAs with low density ELLs. This 

was done through the establishment of the Georgia Title III Consortium. We have since hired a Title III Monitor to 

manage the Consortium and track its daily operation. Member LEAs are able to receive instructional materials, 

participate in professional learning, staff development activities and receive testing assistance from the group of 

certified ACCESS test administrators. In keeping with our promise to assist systems in making the attainment of the ESOL 

Endorsement more accessible, we have doubled the online ESOL Endorsement courses offered, including the addition of 

an online course built around the IPOD and PODCAST framework.  

From a curriculum and instruction standpoint, all ESOL I-IV courses were redesigned to make them more versatile for 

school systems to use. These courses, designated in the 23 category, are meant to produce core and elective credit in 

the ELA arena. We continue to be dedicated to ensuring our ELL students are afforded every opportunity to excel and 

graduate. This mission is only possible through your cooperation and collaborative efforts. Your steady support and 

sharing our vision and commitment for making a difference in childrenõs lives, especially our ELLs, is noted by all at 

GaDOE and for this we are extremely grateful. THANK YOU TEAM! 

 

http://www.gadoe.org/ci_iap_esol.aspx 
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Keeping Current 

 Winter Title III/ESOL Coordinator and Teacher Conference was held on December 5-6 at the Georgia Tech Hotel and Conference Center. 

Carol Johnson, Title III/ESOL Curriculum Specialist, coordinated the event. 

 Wayne Craven, former Program Specialist of GaDOE Title III/ ESOL Team, returned to Cobb County Schools where he would continue his 

excellent work with ELL students and teachers. While with Title III/ESOL Department, Wayne was instrumental in managing the professional 

learning program for ESOL staff members and teachers/administrators at the LEA level. He took the lead in educating them through the 

ESOL Online Endorsement Course, the ESOL Online Endorsement Course with IPods and PODCAST, online SIOP training for teachers, and 

ESOL Retreats built around learning themes. 

 2007-2008 Title III Monitoring Protocol was sent to all LEAs. 

 Audit of the 2007- 2008 Self-Assessment Reports has begun. 

 Review of the Corrective Action Plans from systems with findings resulting from the desktop audit of their 2006-2007 Title III Monitoring 

Instrument has begun. 

 Regional focus group meetings are scheduled throughout the year across the state to provide all LEAs equal opportunities to raise their 

concerns and find answers about their ESOL population. The first four were held at the Georgia Tech and Conference Center in August, the 

House of Dreams, Berry College in Rome in September, the North Georgia College and State University in Dahlonega in October, Columbus 

State University on November 8, and Georgia Tech Hotel and Conference Center on December 5, 2007. Forthcoming focus group meeting is 

scheduled at Valdosta State University in January, 2008. 

 ACCESS and W-APT Training sessions were held November 13-15 at various locations throughout the state. For ACCESS-related 

questions, contact Deborah Houston, Assessment Specialist, Assessment Administration Division, by phone at (404) 657-0251 or by email at 

dhouston@doe.k12.ga.us; for W-APT-related questions, contact Dr. Mae Lombos Wlazlinski, Education Research and Evaluation Specialist 

and Title III Monitoring, by phone at (404) 463-2588 or by email at mwlazlin@doe.k12.ga.us and for ESOL/Title III program information, 

contact Dr. Chris Scott, by phone at (404) 656-2067 or by email at clscott@doe.k12.ga.us.  

 Testing Window dates for ACCESS for ELLs is January 22-March 2, 2008. 

 The Introduction to the SIOP Model online course by Pearson Education, Inc. with sixteen teacher-participants across the state rolled out in 

October. 

  The 2006 Technical Report for ACCESS for ELLs® is available at  http://www.wida.us/assessment/ACCESS_techReports/index.aspx 

 Delivery of ACCESS test materials to systems by MetriTech is January 10-16, 2008. 

 Pre-onsite monitoring training for systems with findings is scheduled for January 18, 2008 at the Capital Education Center in Atlanta, Ga. 

 Onsite visits of LEAs with findings resulting from the desktop audits of the 2006-2007 Title III Monitoring Instrument will start in January. 

 

 

 

 

 

Since June 2007, when the first issue of the Title III/ESOL newsletter came out, we have had several events and 

activities to highlight.  We hope to provide you, Georgiaõs ESOL practitioners, with greater opportunities to access 

information and establish connections with your ESOL colleagues, your ELLs, and their parents.  This section will include 

recently completed activities, announcements regarding upcoming initiatives, events, and updates of state and local 

issues.  

mailto:dhouston@doe.k12.ga.us
mailto:mwlazlin@doe.k12.ga.us
http://www.wida.us/assessment/ACCESS_techReports/index.aspx
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AMAOs for English Language Learners 
A Presentation by Dr. Margarita Pinkos, Deputy of Policy, U.S. Department of Education 

 
 

 
Dr. Margarita Pinkos, Deputy of Policy, Office of English Language 
Acquisition, Language Enhancement, and Academic Achievement for 
Limited English Proficient Students (OELA), presented on 
òFederal Perspectives on Establishing AMAOs.ó She stressed the  
importance of establishing a baseline, assuring continuity of data,  
calculating AMAO 1 or setting targets for AMAO 1 that increase  
annually. Dr. Pinkos also emphasized calculating AMAO 2, setting  
a target for number and percentage of students attaining proficiency 
and setting annual increasing targets. Finally, Dr. Pinkos focused on 
AMAO 3 which is equivalent to meeting AYP. According to Dr. Pinkos, 
òAs long as an LEA does not meet AMAOs, the process of sanctions 
may be delayed, but it does not start again. However, once an LEA 
makes AMAOs, the sanction process ends and does not begin again 
unless the LEA fails to make AMAOs on a subsequent year.ó The  
featured slide on this page was selected to show the different 
components that support student achievement which equates to the 
effectiveness of the nationõs Title III Program. 
 

July 26-27, 2007SEA Directorsô Meeting

Title III Program Effectiveness

Student Achievement

Slide that set the tone for Dr. Pinkosõ presentation 

Highlights from the Title III/ ESOL Retreat, August 26-28, 2007 

 

July 26-27, 2007SEA Directorsô Meeting

Setting Annually Increasing Targets

×States must set targets for AMAO 1 that 
increase annually.

×States may also increase the progress criterion 
annually.

VSet an end goal

VEstablish a time frame

VTake into account research findings and 

empirical data from past LEP assessment 

trends.

July 26-27, 2007SEA Directorsô Meeting

Calculating AMAO 2

×Defining criteria for attainment

» Reaching a single composite score or 
meeting a specific pattern of domain 
scores/levels

×Setting targets for AMAO 2

» Must set a target for number and % of 
students attaining proficiency 

» Must set annually increasing targets

» Should review research findings and own 
historical ELP assessment data 

Selected slides from Dr. Pinkosõ presentation 
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Georgiaõs AMAOs for English Language Learners 

A Presentation by Joana Vahlsing and Adrienne Walker, Specialists at GaDOE Division of Assessment and Accountability 

 

 

Federal Requirements for ELL AMAOs

under NCLB

Under Title III of the No Child Left Behind Act of 2001, three criteria for 

Annual Measurable Achievement Objectives (AMAO) are mandated. 

States must report, on an annual basis, the percent or number of 

English language learners who:

AMAO-A

ÅDemonstrate progress in their English language proficiency

AMAO-B 

ÅAttain full English language proficiency

AMAO-C

ÅMeet state academic content and student achievement standards for 

AYP 

AMAO A ðProgress 
First Progress Indicator

Progress refers to the percent of students who demonstrate Annual 

Progress in English Language Acquisition.  Annual Progress in English 

Language Acquisition will be defined as ELL students progressing from 

one performance band to another from one year to the next.  

The performance bands are defined as follows:

Performance Band ACCESS-Composite 

Proficiency Level

Performance Point 

Range

I 1.0-2.2 1.3

II 2.3-3.3 1.1

III 3.4-3.9 0.6

IV 4.0-4.3 0.4

V 4.4-4.6 0.3

VI 4.7-4.9 0.3

VII 5.0+ NA

AMAO A ðProgress
Baseline for All ELL Students and Annual Targets

School Year Annual Target

Baseline 2006-07 47.0%

2007-08 47.0%

2008-09 48.0%

2009-10 49.0%

Second Progress Indicator (Second Look)

Serves as an alternative way for a district to meet the AMAO

Beginning 2007-08, a Second Look will be used to determine if a 

district has made more progress than it did the previous year. If 

the district does not meet the annual target, but it demonstrates 

positive movement of students, then it would meet this AMAO. 

AMAO B ðAttainment of Proficiency
First Attainment of Proficiency Indicator

Attainment of Proficiency refers to the percent of ELL that attain 

proficiency in English.  Georgia has defined Attainment of 

Proficiency as obtaining an ACCESS Composite Proficiency 

Level of 5.0 or higher, on the Tier C form.  

Baseline for All ELL Students and Annual Targets

School Year Annual Targets

Baseline 2006-07 5.0%

2007-08 5.0%

2008-09 5.5%

2009-10 6.0%

AMAO B ðAttainment of Proficiency

Second Attainment of Proficiency Indicator 

(Second Look) 

Serves as an alternative way for a district to meet the AMAO

For the second look, the percent of all students who exited 

language assistance services will be determined.

Students who exited language assistance services includes 

both:

Åstudents who achieve Composite Proficiency Level 5.0 on 

ACCESS, Tier C 

Åstudents who exit based on Language Assessment 

Committee determination  

AMAO B ðAttainment of Proficiency

For example, in 2007-08, the second look will be

computed as A divided by B where:

A = all students coded ELL-Monitored in 2008 that were 

coded ELL in 2007

B = all students coded ELL and ELL-Monitored in 2008 that 

were coded ELL in 2007

The target is met if the district is above the state average for 

the reporting year.*

*If a district meets the target on the first Attainment of Proficiency 

indicator, it is not penalized by failure to meet the second look 

indicator.

Joanna Vahlsing and Adrienne Walker, Specialists at GaDOE Division of Assessment and Accountability, presented on the 

stateõs AMAOs for English language learners. 

Three criteria for Annual Measurable Achievement Objectives (AMAO) are set forth under Title III of the No Child Left Behind 

Act of 2001. States must report, on an annual basis, the percent or number of English language learners who demonstrate 

progress in their English language proficiency, attain full English language proficiency; and meet state academic content and 

student achievement standards for AYP.  Georgia Department of Education submitted its proposed AMAOs to the U.S. 

Department of Education.  The U.S. Department of Education will release guidance to states in spring 2008. Following are 

selected slides from Valhsing and Walkerõs presentation. Read from top to bottom. 
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Programs to Serve Low Incidence ELL Populations 

A presentation by Lenore Carnuccio of the esl-etc Educational Consultants 

 

 
 

   

 
 

 
 

 

 

 

 

 

 

 

English Language Proficiency Standard 4:

English language learners communicate information, ideas, and concepts necessary for 

academic success in the content area of SCIENCE.

Language 

Domain

Level 1

Entering

Level 2

Beginning

Level 3

Developing

Level 4

Expanding

Level 5

Bridging

Listening identify scientific facts 

about weather or 

environment depicted 

in pictures or 

photographs (such as 

temperature, seasons, 

precipitation) from oral 

statements 

find examples of 

scientific hypotheses 

about weather or 

environment from 

pictures or photographs 

and oral descriptions

respond to oral questions 

about weather or 

environment using pictures 

or photographs

predict results related to 

scientific hypotheses 

about weather or 

environment from 

pictures or photographs 

and oral scenarios

interpret results, along 

with reasons, based on 

scientific hypotheses 

about weather or 

environment from 

pictures or photographs 

and oral reading of 

grade level materials

Speaking use words or phrases 

related to weather or 

environment from 

pictures/photographs 

(such as temperatures, 

seasons, or 

precipitation)

restate scientific 

hypotheses about 

weather or environment 

from pictures or 

photographs

ask WH- questions about 

weather or environment 

from pictures or 

photographs

predict results and 

provide reasons based 

on scientific 

hypotheses about 

weather or 

environment from 

oral or written 

information

evaluate and weigh 

options related to 

scientific hypotheses 

about weather or 

environment from 

oral or written 

information

Reading locate scientific words 

about weather or 

environment from 

pictures or photographs 
(such as seasons, 

temperature, precipitation)

select scientific 

hypotheses about weather 

or environment from 

pictures or photographs 

with text

respond to scientific 

questions about weather or 

environment from visually 

supported text

match predictions and 

reasons related to 

scientific hypotheses 

about weather or 

environment to written 

text

infer results and 

reasons based on 

scientific hypotheses 

about weather or 

environment based on 

grade level text

Writing produce scientific 

words or diagrams 

about weather or 

environment from 

pictures or photographs 
(such as seasons, 

temperature, precipitation)

(re)state scientific 

hypotheses about weather 

or environment from 

pictures or photographs

answer scientific questions 

about weather or 

environment from pictures 

or photographs

make predictions and/or 

give reasons based on 

scientific hypotheses 

about weather or 

environment

explain results and 

provide reasons based 

on scientific hypotheses 

about weather or 

environment

Grade Level Cluster: K -2

 
  

 

 

Lynore Carnuccio of esl-etc Educational Consultants presented on August 27 to the ESOL Coordinators of LEA members of 

the Title III Consortium. She is the lead developer for the Pennsylvania English language Proficiency Standards, a 

consultant/trainer for the WIDA Consortium, and a member of the TESOL English Language Proficiency Standards (2006) 

author team.  

Lynore addressed (1) the guidelines for creating and maintaining an effective Program to serve ELL, (2) factors which may 

be unique to low incidence/density ESL Programs. She proceeded to talk about (1) the WIDA language proficiency 

standards framework and the model performance indicators which represent the full range of linguistic complexity 

students must acquire for both social and academic purposes, (2) how the WIDA standards form the basis for the ACCESS 

for ELLs test, and (3) how the WIDA standards framework can be linked to the Georgia content standards and used to 

guide district ESL and core content curricula. Lynoreõs presentation was very well-received by the participants.  

The following slide was from Lynoreõs presentation. It shows sample strands of Model Performance Indicators in the content 

area of Science across five levels of proficiency in the four domains of Listening, Speaking, Reading, and Writing.  
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Buford Schools Honor English Language Learners and their Families in ESPAÑOL! 

         Submitted by Anna Misley 

   
With more than 300 proud parents and excited students in attendance, English Language Learners in grades 2 ð 8 performed 
for the audience.  Newly arrived students in grades 2 ð 5 showed off newly acquired skills by singing English songs. 
Intermediate and advanced learners in grades 3 ð 5 explained why they left their native country and what their hopes and 
dreams were in their new country.  Newly arrived students in grades 6 ð 8 presented a power point they created in which they 
related many important reasons why it was a necessity to graduate from high school in America. Sixth grade students conducted 
an investigation based on a novel study and they presented their findings to the audience.  Seventh grade studentsõ recited 
stories they created based on what their life was like when they first came to America and what it was like now.  In honor of 
their parents, eighth grade students recited a poem in both English and Spanish that expressed the sentiments parents 
experience as their children grow up.              
 

  

This section highlights the accomplishments of an ESOL educator, 

administrator, or school system.  Please submit notable achievements along 

with pictures or video. 

Spotlight Oné.. 
    

  

English Language learners are among the hardest working students you will 
find at Buford Middle School and Buford Academy. To be recognized for 
such hard work in front of family and friends on a special night, and in oneõs 
own native language, would be quite an honor. To be able to demonstrate 
some of the skills learned throughout the year would be quite an 
accomplishment. Yet, this is exactly what took place at Buford Middle School 
in May.  
 

Not only did the students pay tribute to their parents through their performances, but 
the dedicated staff at Buford Middle School and Buford Academy did as well.  How 
did teachers honor the Spanish-speaking parents? For weeks ahead of time, fifteen 
English speaking teachers, librarians, and principals practiced welcoming speeches, 
introductions, and award presentations in Spanish.  That evening, there were no 
language barriers as all 15 staff members clearly communicated with the parents. To 
understand why oneõs child is receiving an award makes the whole experience 
meaningful and rewarding. All academic achievement awards were presented in 
Spanish. Imagine the overwhelming feeling of appreciation the parents felt as they 
experienced the great efforts of their childrenõs teachers!  This evening was truly an 
honor for English Language Learners and their families! 
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2007 Migrant Education and ELL Summer Camp at Rome City Schools 

Submitted by Sylvia Castillo and Rosemary Munton-Evans 

 
 As school came to a close and students were looking forward to summer vacation, the last thing on their minds is 
òsummer school.ó To some students the very thought of having to go to school is absolutely appalling, however, there 

are students who wish school would never end. Those who want to learn and be around their friends and 
teachers.  

 
On the other hand, there are parents who are looking for ways to improve their childrenõs aptitudes with positive 
activities in place where they know their children will be safe. Therefore, when a program such as a Summer 
Camp comes up, they are more than willing to sign them up.  

The ELL and Migrant Education programs combined resources to hold a summer reading camp which took place at a local church in downtown 
Rome, Georgia and was held June 18 through June 29, from 8:30 to 12:30. The site was centrally located and had ample room to 
accommodate four groups of approximately 50 ð 60 students from grade levels of Kindergarten through twelfth grades. 
 
                                    The first group was kindergarten. Their activities introduced colors,  
                                        patterns (shapes), the alphabet, and numbers. All this was offered during 
                                        story time as well as in simple games and art in diverse and creative ways.  
                                
                                        The second group was 1st, 2nd,3rd, and 4th grades. This group had a  
                                        western theme that used story time to build vocabulary, with a daily  
                                        review on what was learned previously. There were hands-on materials to     
 give the true feel of the theme, visuals, and art time. They also worked in several learning centers touching basic skills such as reading and 
math.  
 
The third group was 5th, 6th, 7th, and 8th grades. Middle school students augmented 
 their reading of the novel, Walk Two Moons by studying the geography of the  
United States and national tourist sites. 
 
The fourth group was the high school grade levels; 9th, 10th ,11th, and 12th grades. This  
group would get their summer reading requirement with focus on an understanding of 
the reading concepts many English language learners have a difficult time grasping.  
They, as a whole group, were drilled on literary skills and figurative language, and  
then broke out into the different grade levels to read and listen to their novels on  
CDõs.  The Middle and High school students received their own personal copy of a  
book to take home with them. 
 
Students were transported by bus or by car.  They were provided a breakfast snack and lunch.  Local teachers and teacher aides from the 
Rome Area worked with the students.  Sylvia Castillo, Rome City Schools Migrant Advocate, directed the camp with Dr. Randy Phillips, Director 
of Title I, III, Migrant and Pre-K Programs for Rome City Schools. 
 
The goal of our summer camp was to give all students an extra boost in reading, to develop a love for learning, build strong aptitudes on how 
to think through difficult tasks, increase the determination to press forward when faced with difficult tasks and fully understand foster a 
determination to stay in school. The importance of staying in school was a focus of all activities.  The camp culminated in a fun homemade ice 
cream social event on the last day. 

 

  

   

 

 

Spotlight Oné.. 
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Spotlight Oné.. 

 

 
Benefits of Technology in the Classroom-Houston County Schools 

Submitted by Elaine Dawsey 

 
 

 
 
 

 

 

 

 

 

 

 

 

  
 
 
 
 
 
 
 
 
 
 
 

 

 

 

                            
 
Raul Castilloõs English Language Learners at Westside Elementary School in Houston County are reaping the benefits of 

technology in the classroom.  In an effort to employ the best learning strategies to make input comprehensible, teachers are able 
to use one tool in their arsenal of learning to catapult ELLsõ grasp of new concepts by allowing the students to interact with a 
lesson in ways not possible until now.  A teacher can not only talk about a concept, but with a wisp of a stylus can bring up 
lessons and graphic organizers with which she can model to students visually before passing the baton of learning to her students.  
In this picture, Sebastian is demonstrating his knowledge of coin-value association by dragging the numerical amounts to the 

appropriate coin.  In this scenario, not only do kids learn from the teacher, but they also learn from each other.  Technology rich 
environments are not the turn-key solution to teaching ELL children, but they provide a pivotal learning environment from which 
students lay their own learning building blocks for future scaffolding. 

 

The Gwinnett County International Newcomer Center has Gone Electronic! 
Submitted by Victoria Webber 

 
The International Newcomer Center has gone electronic! The intake process of new international students is completed 
electronically. Schools now have access to timely information, (same day of intake) to assist staff in making informed instructional 

decisions. The INC Intake Database contains specific information on the studentõs demographics, ESOL eligibility and the math 
assessment. If the student is eligible for language assistance services, the ESOL teacher/department chair collaborates with the 
guidance department or curriculum office to schedule for the student, based on the INC Intake Database educational history and 
advisement information. The ESOL teacher also communicates with the appropriate school personnel (SASI clerk, registrar, etc.) to 
record pertinent information for the electronic student management system, SASI. Some of the information provided for SASI 

update include date of birth, date of entry into the US, language background, grade level, contact information and scores 
obtained during the intake. At each school, default readers of the database include the ESOL AP, the ESOL department chair, 
SASI clerk, registrar, HS Data Records Clerk, and advisement program coordinator.  Each of these persons can add another staff 
member at the school as an òAdditional Readeró in the òRouting and Distributionó section to have access to that individual 
studentõs file.  The person adding the additional reader can then e-mail the student file as a document link to the added person. 

Please contact Dr. Victoria Webbert, INC Coordinator, for any questions or concerns.  
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Heards Ferry Elementary as They Use òVoices of Riverwoodó 

Bilingual Skills to Aid Parents and Students  
Submitted by Kate Pece 

 

                                                                        

Heards Ferry Elementary needed 28 interpreters for parents at its Open House on August 30, one per classroom and a few for the halls.  And 

it was only six days away! Maritza Morelli, Bilingual Parent Liaison at Heards Ferry (and lead Bilingual Community Liaison for Fulton Schools), 

had a big idea. Why not use Riverwood High School students with bilingual skills as interpreters at Parent Night?                                                                                               

Morelli put out the word to Kate Pece, Graduation Coach at Riverwood, and soon had 39 student volunteers interested in helping.  On the 

night of the event, 28 students showed up at Heards Ferry to help, going to classrooms or wherever they were needed, working in either in 

small groups or interpreting to a larger group in front of the class. 

òMost of the interpreters are native Spanish speakers, but a few are advanced non-native speakers,ó says Pece. òAll have a good facility with 

English as well.ó After the event that night, Pece gathered the group together for a short debriefing. òWhat if this were a club?ó Pece asked 

the students.  òWould you want do this for other schools in the Cluster as well?ó  The student volunteers replied with a resounding yes. 

Thus the òVoices of Riverwoodó was born. Word got around about their success at Heards Ferry.  With an email request from Karen Cox, 

principal of Ridgeview Charter School, they were signed up to interpret for Ridgeviewõs open house and had another successful evening a few 

days later. Within 10 days of forming, they provided interpretation services and one-on-one Spanish-English language help at three schoolsõ 

open houses, including Riverwoodõs. 

Given the quick nature of the assignmentñfrom idea to first gig in 6 daysñthe student interpreters had little initial instruction, other than a 

brief session with Morelli. I told them to be on time, dress neatly, ask the teachers to slow down if necessary, and remember they were 

representing their school,ó Morelli said. That is all the more reason to marvel at what naturals they are as interpreters. 

òThey walked around and found niches where they were needed, either at the front of a classroom or helping in the hall,ó says Pece.  

òThroughout the event students kept asking me, ôCan we do this again?õ  They were very excited.ó 

Feedback from teachers was so positive,ó says Morelli. òIt went so well -- the students were so useful and really empowered. I loved seeing 

former Heards Ferry students proudly back at the school as interpreters, fully understanding the value of what they were doing.ó What is 

remarkable, Ms. Pece notes, is that some of these students would be considered òat riskó, struggling academically. But here as part of the 

òVoices of Riverwoodó they shine. òIt is so exciting to have struggling and high achieving students interacting where the playing field is level ð 

theyõre all equally bilingual.  They are all great examples for one another, and get to share get that wonderful feeling of being useful and 

seeing a job well done.                                                 

     

 

 

 

 

Spotlight Oné..   
  

òWe see this as an opportunity for students to show pride in bilingualism,ó says Pece.  It is also 

an opportunity for students to join a club or organization and feel capable and comfortable 

doing it. They also get to show their strengths, have positive feedback and praise, and feel 

useful performing community service.  They see themselves as very capable.ó The requests keep 

pouring in for òVoices of Riverwoodó to interpret at other school events, such as Heards Ferryõs 

Family Math Night, and at Sandy Springs Middle, so they should be busy for months to come.  

Morelli says word has spread to other high schools too, who are looking into forming their own 

òVoicesó to interpret for others. 

 

 

 

 


